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1 
CHAPTER I 
INTRODUCTION 
 
 In this chapter, the researcher discusses seven points. It includes the 
background of the study, the identifying of the problem, the limitation of the 
problems, the formulation of the problems, the objective of the study, the benefit 
of the study, and the key terms. 
A. The Background of the study 
In learning English, there are four language skills that should be 
mastered, namely reading, speaking, listening, and writing. Listening and 
reading belong to  receptive  skills  in  which  the  language  users  require  
the  ability  to  receive spoken and written language, while speaking and 
writing belong to productive skills in which the language users require the 
ability to produce language both spoken  and  written  (Mikulski &  
Templeton,  2004:  1-2). These  four  language skills are integrated and 
related to one another. Based on curriculum KTSP (Kurikulum Tingkat 
Satuan Pendidikan), all skills in  teaching  and learning English  that are 
integrated  each other must be learnt and taught by both students and 
teacher, including reading skill. 
Reading is about understanding written texts. It is complex activity 
that involves both perception and thought. Reading consists of two related 
processes: word recognition and comprehension. Word recognition refers 
to the process of perceiving  how  written Comprehension  is  the  process  
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of  making  sense  of  words,  sentences  and connected texts. Readers 
typically make use of their background of knowledge, vocabulary, 
grammatical knowledge,  experience  with  the  text  and  other strategies 
to help them understand the written texts. 
According to  Elaine  (2009:116)  reading  is  fundamental  to  the 
development of full second language competence. Many people across the 
world develop  some  listening  and  speaking  ability  in  a  second 
language  through television or movies, but reading is necessary to use a 
language for academic or professional purposes. Reading comprehension 
is a process of getting information from context and combining  disparate  
elements  into  a  new  whole.  It  is  a  process  of  using reader‟s existing 
knowledge to interpret text in order to construct meaning (Cahyono, 2015: 
58). 
Harmer (1998: 70) states that there are six principles behind the 
teaching of reading, namely: reading is not passive skill; students need to 
be engaged with what they are reading; students should be encourage to 
respond to the content of a reading text not just to the language; prediction 
is a major factor in reading; match the task to the topic; good teachers 
exploit reading texts to the full. Reading cannot be separated from 
comprehension. That is why there was appear a lot of problem dealing 
with reading comprehension. Many  English learners find difficulties in 
understanding the English text. Very often, they get stuck  because  of  
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some  problems,  such  as  unfamiliar  words,  their  inability  in 
understanding the context, being reluctant and so forth. 
Reading  is  not  an  easy  skill to  be  mastered.  It  is complex  
process  that requires specialized skill of the reader. According to Nunan 
(2003: 33), reading need identification and also interpretation processes 
which require the reader‟s knowledge  about  the  language  structure  used  
in  the  text  and  his  knowledge about a given topic. It is the complexity 
that makes some students less interested in this kind of activity. They find 
it difficult to understand what is on the reading passage since they do not 
know the technique which can help them to read more effectively and 
efficiently. This phenomenon happens in almost every language 
class.Moreover, some students find themselves difficult  to  understand  
the material of the English subject. Some of them consider that the 
materials are too difficult  to  master.  It  is  understandable  since  English  
is  different  from Indonesian.  The  various  reading  materials  can  make  
teaching  and  learning English reading more creative, interesting, 
challenging and beneficial. In exploring the students‟ prior knowledge, of 
course, we need a method or technique. One technique that can arouse the 
students‟ prior knowledge is Jigsaw technique that will be studied in this 
research. Jigsaw technique  as  an alternative way to create an active 
teaching learning process.  
Jigsaw is  a  technique  intended  to  provide  collaborative  learning 
environments. Its development began in the 70s by E. Aronson at University 
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of Texas  and  University  of  California.  It  is  face-to-face  method  and  
emphasizes interaction  among  workgroups  members.  Each  group  
consists  of  4-5  students ( Suprijono, 2015: 108) 
According to Anita Lie,( 2002: 40) Jigsaw  Technique  is  a  
cooperative  learning  technique  in  which student work in small groups. 
Jigsaw can be used in variety of ways for variety of goals.  In this technique, 
each  group is assigned to become an “expert” on some  aspect  of  a  unit  
of  study.  They  work  in  groups  but  each  person  has  to master  one  
segment  of  their  job.  So,  with  this  technique  the  teaching  can 
effectively  student  reading  comprehension  because  all  students  give  
their participation in the teaching and learning activity. 
According  to Slavin  (2009:  237),  cooperative  learning  is  
student-centered,  instructor-facilitated  instructional  strategy  in  which  a  
small  group  of students  is  responsible  for  its  own  learning  and  all  
group  members.  The  main concept of cooperative learning is that students  
work together through structured activities. Cooperative learning offers  
good  learning strategy which creates  warm atmosphere  in  the  classroom.  
It  is  supported  by  the  five  key  elements  of cooperative  learning:  
positive  interdependence,  team  formation,  accountability, social  skill,  
and  structuring  (Kessler,  1992:  8). 
Jigsaw Technique is an efficient teaching technique. It is because 
they work together in an expert group to master their segment. Here, the 
teacher role is  not  the  sole  provider,  but  a  facilitator.  They  study  
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independently  with  the teacher„s control.  Through this technique student 
will be an active participants in the learning process. Another aspect to 
make students avoid boredom they can  works  together  with  their  expert  
group.  It  also  builds  interpersonal  and interactive skill. 
Jigsaw Technique is beneficial in teaching reading, it gives the 
students more  chance  to  think  creatively  and  critically.  In  a  Jigsaw  
Technique  the students should be a master to understand the text. After 
they discuss with the other experts, they must come back to the original 
group and teach the other. 
According to Suprijono ( 2015: 108-112), There  are  some  
techniques  in  Cooperative  Learning,  such  as  STAD (Student Teams 
Achievement Division),  Jigsaw, Think-Pair-Share, and TwoStay Two-
Stray, Group Investigation.In  this  research,  the  researcher  chooses  
Jigsaw technique  in  the  topic because:  1. Jigsaw technique  is  the  
interesting  technique  of  English  learning  to activate the students in 
learning process. 2.  Jigsaw technique can improve the students' 
responsibility in the teaching learning process.3.  Jigsaw technique gives  
the  opportunity  for  the  students  in  cooperating with the other students.4.  
Jigsaw technique gives a chance to contribute meaningfully to a discussion 
for  the  students,  something  that  is  difficult  to  achieve  in  large-group 
discussion. Each student develops their skill and has something important to 
contribute. 5.  Jigsaw  technique can create the class atmosphere in such a 
way that the students cooperate with each other. 
6 
 
 
 
The researcher chooses MTs N Gondang as a place of research 
because MTs N Gondang is accredited A. MTs N Gondang is one of Islamic 
public schools thathave 2 classes program: regular and special program. 
MTs N Gondang has excellent facilities and equipments. Besides, MTs N 
Gondang has Computer Laboratory and Language Laboratory which is 
completed with computer, LCD, speaker and white board. 
According to English syllabus, genres of the text that are taught in 
eighth grade of junior high school are recount and narrative. The researcher 
focused on recount text. Recount text is a text that telling the reader about 
one story, action, activity in the past. Its goal is to entertain or inform the 
reader. In recount text, there are three generic structures. They are 
orientation, event, and reorientation. Orientation tells who was involved, 
what happened, where the events took place and when it happened. Events 
tell what happened and in what sequence. The last is reorientation; it 
consists of optional closure of events/ ending. The significant language 
features on recount text is introducing personal participant, using 
chronological connection, circumstances of time and place, use of simple 
past tense. 
Based on the  explanation above, the researcher  conducts the 
research  entitled “The Effectiveness of Jigsaw technique to Teach 
Students’ Reading Comprehension at The Eighth Grade students of 
MTs  N Gondang in The Academic Year 2015/2016” 
B. The Identification of the Problems 
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Based on the background of the study, the researcher can identify 
many problems why the English subject of the eighth grade students of 
MTsNGondangis still low. They are as follows: 
1. The students cannot write well and their grammar is too bad. 
2. They are difficult to write what they listen because their teacher seldom 
teaches listening. 
3. The students have difficulties when doing the reading test had long text 
because they have less vocabulary. 
4. The students have difficulties to understand how to speak well and 
fluently 
5. The students get a lot of problems in speaking using English 
6. The students are not interested with the technique that is used in 
English  subject 
7. The students have less self confidence.  
8. The students are noisy in teaching and learning process 
9. The students tend to be passive learners 
10. The students pay little attention toward their teacher‟s explanation 
during teaching learning process 
 
C. The Limitation of the Problems 
To avoid misunderstanding and to make the research more clearly, 
accurate, effective and understandable. The technique used in this research 
is Jigsaw. This technique will be applied in teaching reading to the Eighth 
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Grade students of MTs N Gondang in the academic year 2015/2016. The 
researcher limits the material that would be taught that is recount text. 
Furthermore, the students‟ reading comprehension is measured in reading 
test by objective test, multiple choices. 
 
D. The Formulation of the Problems 
Based on the background of the study, the problem statement can be 
formulated as “Is there any significance difference in achievement of 
reading comprehension between the students who are taught using Jigsaw 
and Small Group Discussion in MTs N Gondang in the academic year of 
2015/2016?” 
 
E. The Objective of the Study 
In line with what has been state in the problem statement, this 
research is aimed to know: The significance different in teaching reading 
comprehension using Jigsaw and small group discussion at the Eighth Grade 
of MTs N Gondang in the academic year of 2015/2016. 
 
F. The Benefit of the Study 
1. Theoretical Benefit 
Theoretically, this research is expected to be significance as an 
input in English teaching learning process. Besides, this research will 
give an interesting technique of teaching learning process especially in 
9 
 
 
 
teaching English. This research is also expected to give a profitable 
description for any further researcher who wants to study the same case. 
This study becomes a helpful information and useful reference to the 
next study. 
2. Practical Benefit 
a. For Teachers 
The result of this study gives information to the teachers about the 
importance of teaching techniques in reading. Jigsaw can be an 
alternative teaching technique to teach reading. 
b. For the Students 
It can serve them more comfortable and supporting situations 
inside the classrooms so that they will be more interested in joining 
the class. Dealing with their English reading skill in learning 
English, they will get easier to master it by using Jigsaw so they 
will be able to increase their English achievement and reading skill. 
c. For other Researchers 
It is hoped that the result of this study can help other researchers 
who conduct further research at the same subject and can be 
reference. 
 
G. Definition of Key Terms 
There are some key terms of this study, as follows:  
1. Jigsaw 
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Brown (1994:182) defines jigsaw as special form of information 
gap in which each member of a group is given some specific 
information to achieve some objective. 
2. Reading comprehension 
Reading comprehension can be defined as the understanding, 
evaluating and utilizing the information and idea gained through an 
interaction between the reader and the author (Smith, Nile et al 1980: 
182). 
3. Experimental study  
Experimental research is one of the most powerful research 
methodologies, because it is the best wayto establish cayse and effect 
relationship between variables. Arikunto ( 1998: 272) states that 
experiment research is there has cause-effect relation or not, with 
compare one or more experiments which is given treatment and without 
treatment.  
11 
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REVIEW OF RELATED LITERATURE 
 
 
A. Review on Reading Comprehension 
There are eleven points that will be discussed on the review on 
reading comprehension. They are the nature of reading, the concept of 
comprehension, the definition of reading comprehension, levels of reading 
comprehension, objective of reading comprehension, principles for teaching 
reading, the model of reading, kinds of reading technique, factor affecting of 
comprehension skill, skill in reading comprehension and recount text. 
1. The Nature of Reading 
According to Fauziati (2010: 34), reading is an “interactive and 
interpretative process” between the readers‟ basic knowledge and the 
printed text using certain skills and strategy to outline prediction or 
expectation before finally selecting cues to prove the guess. Reading is 
very important part in teaching language because it is one of the four 
basic language skills. 
Another definition comes from Davis (1995: 1) state that 
reading is a private; it is a mental or cognitive process which involves a 
reader in trying to follow and respond to a message from a writer who 
is in distance space and time. Moreover Grellet (1998: 7) defines 
reading as a constant process of guessing and what one brings to the 
text is often more important than one finds it. Further Grellet defines 
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reading as an active skill that constantly involves guessing, predicting, 
checking and asking oneself questions.  
Based on the definition above, it can be conclude that reading is 
an active and communicative process. It is also interactive process that 
done between the reader and the writer, in resulting in comprehension. 
In other word, it is a process interaction of reader and the text in 
understanding and comprehending the text written. 
2. The concept of comprehension 
Cushenberry (1985: 14) state that comprehension is a process of 
deriving meaning from connected text. It involves word knowledge 
(vocabulary) as well as thinking and reasoning. Therefore, 
comprehension is not a passive process, but an active one. The reader 
actively engages with the text to construct meaning. The active 
engagement includes making use of prior knowledge. It involves words 
and expressions that a writer uses to communicate information, ideas 
and viewpoints.  
According to Hornby (2000: 174), comprehension is the mind 
act or power understanding, the ability to understand. On the other hand 
Kennedy (1981: 16) says that comprehension is the ability of pupils to 
find, interpret, and using ideas. 
Reading without understanding what is said in the text is 
useless. If the reader can read the words but do not understand what 
they are reading, they are not really reading. It can be conclude that 
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comprehension is an active process of dericing meaning to get 
information and ideas.  
3. The Definition of Reading Comprehension 
Reading comprehension is a system to construct the knowledge 
and information related to the test given. Reading as one of language 
skill is a process that involves reader, text and interaction between 
reader and text. Reading cannot be separated from the knowledge 
readers bring to a text in  understanding reading namely schema and 
strategies, because in the process of decoding written symbols to assign 
meaning, what writer means may be different from whar reader gets. 
Furthermore, the meaning that one reader gets from a text may be 
different from that of other readers reading the same text. This variation 
occurs because of influences on the reader by family, community and 
cultural environment and because of individual differences in 
motivation, aptitude and other personal characteristics. (Aebersold and 
Field, 1997: 15) 
Reading cannot be separated from comprehension because in 
understanding and interpreting the written symbols, one must 
comprehend text. Comprehension is the mind act or power 
understanding, the ability to understand (Hornby, 2000: 174). 
Therefore, reading comprehension means understanding what has been 
read. It is an active process that depends not only on comprehension 
skill, but also on the reader‟ experience and prior knowledge. 
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Reading comprehension can be defined as a thought process 
through which readers become aware of an idea, understand it in terms 
of their experiential background, and interpret it in relation to their 
own needs and purpose (Kennedy, 1981: 192). Reading with 
comprehension means constructing meaning from what is being 
perceived in writing. There is interaction between the readers and the 
author. Reading comprehension can be defined as the understanding, 
evaluating and utilizing the information and idea gained through an 
interaction between the reader and the author (Smith, Nile et al 1980: 
182). 
From the theories above, it can be conclude that reading 
comprehension is the power to get an idea or meaning from the written 
text, understand it according to experiential background or prior 
knowledge, and interpret it based on the readers need and purpose. 
4. Level of Reading Comprehension  
According to Kennedy (1981 : 222-232), the skill of 
comprehension are grouped under three major divisions of reading: 
literal reading, inferential reading, and critical reading.  
a. Literal reading  
Literal reading is related to what a writer says. It involves 
acquiring information that is directly state in a selection and is 
alsoprerequisite for higher levels understandingit requires ability to 
improve: 
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1) Locate specific facts 
2) Identify happening that are described directly 
3) Find answers to questions based on given facts 
4) Summarize the details expressed in a selection 
b. Inferential reading 
Inferential reading involves reading between the lines or 
making inference. It is a process of deriving ideas that arre implied 
rather than directly stated. Skills for inferential reading include: 
1) Finding implied meaning 
2) Anticipating outcomes 
3) Making generalization 
4) Drawing conclusion 
c. Critical reading 
Critical reading is evaluating written material, comparing the 
ideas discovered with known standard and drawing conclusions 
about their accuracy and appropriateness. The critical reader must 
be an active reader questioning, searching for facts and suspending 
judgement until he or she considered all of the material. 
Based on the theory above, it can be concluded that to 
comprehend well, reader must have literal reading, inferential 
reading and and critical reading. Based on curriculum of junior 
high school and level of reading comprehension above, the 
researcher can get some indicators required to the students, they 
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were literal reading (finding word meaning, finding detail 
information of the text, identifying the generic structure of the 
text), inferential reading (identifying the main idea of the text, 
identifying implied information of the text, and identifying 
communicative purpose of the text). 
5. Objectives of Reading Comprehension  
Harmer  (2001:  201-202)  mentions  six  objectives which  
underlie  the process of reading comprehension:  
a. Identifying the topic  
The  readers  are  expected  to  be  able  to  pick  up  the  
topic  of  written  text quickly. With the help of their own 
schemata, they quickly get an idea of what  is  being  talked  about.  
This  ability  allows  them  to  process  the  text more effectively as 
it progresses.  
b. Predicting and Guessing  
The readers sometimes guess in order to try and understand 
what is being written about, especially if they have first identified 
the topic. Sometimes they look forward, trying to predict what is 
coming; sometimes they make assumptions or guess the content 
from their initial glance as they try and apply their schemata to 
what is in front of them. Their subsequent reading helps them to 
confirm their expectations of what they have predicted or to adjust 
what they thought was going to happen in the light of experience 
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c. Reading for general understanding  
The readers are expected to be able to take in a stream of 
discourse and understand  the  gist  of  it  without  worrying  too  
much  about  the  details. Reading  for  general  comprehension  
means  not  stopping  for  every  word, not analyzing everything 
that the speaker or speaker includes in the text. The readers need to 
employ skimming technique and top-down processing to get 
general understanding of what it is all about.  
d. Reading for specific information  
In contrast to reading for gist, the readers frequently go to 
written text to obtain specific details. The readers almost ignore all 
the other information until  they  come  to  the  specific  item  they  
are  looking  for.  This  ability requires scanning technique. 
e. Reading for detailed information  
It is expected that the readers are able to understand 
everything they are reading  in  detail.  This  is  usually  the  case  
with  written  instructions, directions, or scientific procedures.  
f. Interpreting text  
It is expected that the readers are able to see beyond the 
literal meaning of words in a passage, using a variety of clues to 
understand what the writer is implying or suggesting. Successful 
interpretation of this kind depends to a  large  extent  on  shared  
schemata.  The  readers  got  a  lot  more  from  a reading text than 
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the words alone suggest because, as active participants, they  use  
their  schemata  together  with  their  knowledge  of  the  world  to 
expand the pictures they have been given, and to fill in the gaps 
which the writer seems to have left. 
6. Principles for Teaching Reading  
a. A reader‟s background  knowledge can influence reading 
comprehension  (Carrell and  Connor  in  Nunan,  2003:  74).  
Background  knowledge  includes  all  of  the experiences that 
reader brings to a text. If the students are reading unfamiliar topic, 
teacher  may  need to  begin  the  reading  process  by  building up  
background knowledge (Nunan, 2003: 14). 
b. Build  a  strong  vocabulary  base.  Recent  research emphasized  
the  importance  of vocabulary to successful reading (Nunan, 2003: 
74). It is easier for the reader of academic texts to have high level 
of vocabularies to help them to understand the message of the text 
(Levine and Reves in Nunan, 2003: 74). 
c. Teach  for  comprehension. Monitoring  comprehension  is 
essential  to  successful reading.  Part of  that  monitoring  process  
includes  verifying  that  the  predictions being  made  are  correct  
and  checking  that  the  reader  is  making  necessary adjustment 
when meaning is not obtained. 
d.  Work on increasing reading rate. One focus here is to teach 
students to reduce their dependence  on  dictionary  skill  such  as  
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scanning,  skimming,  predicting,  and identifying main ideas. Get 
students to approach reading in different ways rather than develop 
only students‟ speed in reading. 
e. Teach reading  strategies.  It underscores the  active  role  that  
students  take  in strategic reading. Teaching them now to do this 
couldbe a prime consideration in reading classroom (Anderson in 
Nunan, 2003: 76). 
f. Encourage students to transform strategies into skills. The goal for 
explicit strategy instruction  is  to  move  readers  from  conscious  
control  of  reading  strategies  to unconscioususe of reading skills. 
g. Build assessment and  evaluation  into  your  teaching. It  can  be  
conducted  in quantitative  and  qualitative assessment.  
Quantitative assessment  will  include information  from  reading  
comprehension  test  and  qualitative  assessment can include 
reading interest survey (Brindley in Nunan, 2003: 77). 
h. Strive for continuousimprovement as reading teacher. The 
teachersshouldview themselves  as  facilitators in  the  classroom,  
helping  the  students  discover  what worksbest. 
Other principlesof learning to reading are: 
1. The students must have purpose and motivation to learn. 
2. Learning must have meaning for the learner. 
3.  A background experienceand knowledge is necessary for learning. 
4. The learner must be active in his learning. 
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5. Learning requiresthe forming of habits. 
6. Much learning by association. 
7. Learning requires practice.  
8. Favorable attitudes toward learning foster effective learning. 
9. Students learn at different rates and in different method. 
10. Learning is more effective if the learner knows for what he is 
learning.(David L.Shepherd in Simanjuntak, 1988: 16)  
From the ten principles above, it can be stated that: 
a. Reading requires purpose and motivation (interest, need) 
b. Reading requires meaning for the learner. Reading must have 
meaning      for the learner, the goal of reading is to enable the 
reader to get meaning   from  the printed material. 
c. The teacher must bring much background information to any 
reading task. 
d. Reading is an active process, it requires learner to be active. 
e. Reading requires practice. 
7. The Models of Reading 
Simanjutak (1988: 7) states that there are three models of the 
reading process, namely:  bottom-up model, top-down model, and 
interactive model. 
1) Bottom-up  
Bottom-up argues that a reader constructs the text from the 
smallest unit (letters to words, phrases to sentences, etc.) and 
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becomes automatics that readers are not aware of how it operates. It 
means that a reader has to understand the passage by reading word 
by word to reach the whole understanding. 
2) Top-down  
Top-down model argues that the readers bring a great deal 
of knowledge, expectation, assumption, and question to the next 
and given a basic understanding of the vocabulary and check when 
new information appears. The readers have known about the 
passage so they just want to know if there is any new information 
in the passage.  
3) Interactive processing models  
The interactive model argues the both bottom-up and top-
down processes are occurring either alternately or at the same time. 
It describes a process that uses the both bottom-up and top-down 
depending on the type of the text as well as on the readers‟ 
background knowledge, language proficiency level, and culturally 
shaped beliefs about reading activity depending on the situation 
that they faced.  
8. Kinds of Reading Techniques 
Every reader has different technique in reading in accordance to 
their purpose. The ways of reading which mainly used is Fransisco 
Grellet (1981:4), include: 
1) Skimming  
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Skimming is quickly running eyes over a text to get gist of it. This 
technique is used to gather information quickly. The reader skims 
in order to satisfy a very general curiously about text. It also help 
the reader to recognize their thought and specify what information 
they can get from a text, so that their subsequent reading is more 
efficient. For example, reading a newspaper, (quickly to get general 
news of the day) and brochure (quickly to get information of the 
brochure). 
2) Scanning  
Scanning is quickly going through a text to find a particular piece 
of information. For example, a conference guide and airplane 
schedule.  
Scanning involves these steps: 
1. Determine what keyword to look for 
2. Look quickly through the text for those words 
3. When you find each word, read the sentences around it to see 
if they provide the information being sought 
4. If they do, not read further. If they do, not continue scanning. 
3) Extensive reading 
Extensive reading is reading longer texts, usually for one‟s 
own pleasure. This is fluency activity, mainly global 
understanding. The text is always to be to comprehension of main 
ideas, for every detail words. For example, reading business book. 
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It applies to texts of more than a page, up to and including 
professional articles, essays, technical reports, short story, and 
books (Brown, 2001:189). This is fluency activity, mainly 
involving global understanding. 
4) Intensive reading 
Intensive reading is reading shorter texts, to extract specific 
information. This is more an accuracy activity involving reading 
for detail. In this way, each text is read carefully and thoroughly for 
maximum comprehension. 
9. Micro skills and macro skills of reading 
There are seven macro skills in reading according to Brown 
(2004: 187) 
1. Recognize the rhetorical forms of written discourse and their 
significance for interpretation. 
2. Recognize the communicative functions of written texts, 
according to form and purpose. 
3. Infer context that is not explicit by using background knowledge. 
4. From described events, ideas., infer link and connections between 
events, deduce causes and effects, and detect such relations as 
main idea, supporting idea, new information, given information, 
generalization and  exemplification.  
5. Distinguish between literal implied meanings. 
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6. Detect culturally specific references interpret them in a context of 
the appropriate cultural schema. 
7. Develop and use a battery of reading strategies, such as scanning 
and skimming, detecting discourse markers, guessing the meaning 
of the words from context and activating schemata for the 
interpretation of texts. 
And there are micro skills of reading based on Brown (2004: 188) 
1. Discriminate among the distinctive graphemes and orthographic 
patterns of English. 
2. Retain chucks of language of different lengths in short-term 
memory. 
3. Process writing at an efficient rate of speed to suit thepurpose. 
4. Recognize a core of words, and interpret word order patterns and 
their significance.  
5. Recognize grammatical word classes (noun, verb,etc) systems 
(e.g. tenses, agreement pluralization), pattern, rules and elliptical 
forms.  
6. Recognize that a particular meaning may be expressed in different 
grammatical forms. 
7. Recognize cohesive devises in written discourse and their role in 
signaling the relationship between and among clauses.  
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10. Factor Affecting Comprehension Skill 
Dawson and Bamman (2012: 10) states five factors which affect 
the comprehension skill. They are: 
1) Intelligence 
The number of ideas that the students understand and the 
depth of their understanding will be largely dependent upon their 
general capacity to learn. The slow learning students cannot be 
expected to show the same reactions nor gained the same 
appreciation as the fast learners when they read together for 
pleasure or gain the information. The rate at which the learners 
associate what they read with their knowledge or experience will 
be influenced by this thing which is called intelligence. 
2) Experience 
Learners differ in the depth and breadth of their 
experience. Much of the teaching of comprehension skill is 
concerned with providing experiences for the learners through 
whom they may response to books. Learner with limited 
experiences may have difficulty in comprehending many of the 
ideas and activities with which other learners are familiar before 
they come to school. 
3) Mechanics of reading 
Comprehension skill will be easier for the learners who 
have mastered the skills of word attack and word meaning, have 
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learned to handle books properly and have learned to read from 
left to right on a line to print. On the other hand, if the learner 
must pause frequently to figure out word, pronounce them 
stumble ahead to the next words; if he has not developed the 
visual skill of following print without hesitation and frequent 
regression, then his chances are poor for comprehension of the 
sentences or the paragraph. The smooth flow of the words into 
phrase in sentences and sentences into paragraph is essential in 
comprehension.  
4) Interest and interest span 
It cannot be denied that a person will be respond quickly 
to what he reads if he is interested in the topic or last familiar with 
it. One of the most fascinating tasks in teaching is aiding the 
learner to develop new and broad interest. Interest span is related 
to personality factors. For the children, their interest span is 
almost directly related to the purposes they have for reading at 
early stage of reading, so the teacher must establish those 
purposes carefully through discussion of children‟s experience, 
visual aids and relating to immediate needs. 
5) Skill of comprehending 
Another factor which influences the depth and amount of 
comprehension is the skills which the learner has developed for 
that purpose. Like all reading skill the ability to comprehend what 
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the learner reads develops gradually from the simple to the 
complex skill. 
11. Skill in reading comprehension 
Spears (2012: 12) state that there are eight important reading 
comprehension skills that help learners to read more systematically. 
They are: 
1) Comprehending main ideas 
2) Determining the author‟s purpose 
3) Distinguishing between main ideas and supporting details 
4) Making accurate inferences 
5) Distinguishing between fact and opinion 
6) Analyzing structure 
7) Learning how to annotate 
8) Writing paraphrase and summaries 
Relating all theories presented in chapter II, it can be 
summarized that reading  is  a  process  of  communication  between  
the  reader  and  the  author which  brings  together  the  readers  stored  
knowledge  of  language  and knowledge  of  the  world  through  
constant  process  of  looking,  recognizing, guessing,  predicting,  
decoding,  and  interpreting  written  symbols  in  order  to reach 
understanding and to get meaning, message or information from the 
text.  
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It  can  also  be  concluded  that  comprehension  as  one  of  
main  components  of reading process is the readers‟ ability to achieve 
understanding of an idea of written  text  by  incorporating  their  
background  knowledge  of  the  topic  and language  proficiency  
through  simultaneous  processes  of  finding,  extracting, and  
interpreting  information  from  the  text  to  suit  their  own  needs  and 
purposes.  Based on  two  conclusions  above,  in  this  research  reading  
for comprehension  in  relationship  with  recount  text  is  viewed  as  
an  active process  to  achieve  understanding  on  the  message  or  
information  of entertaining text by identifying its word meaning, main 
idea, communicative purpose, references, explicit information, implicit 
information and moral value through  incorporation  of  readers  
background  knowledge  of  the  topic  and language proficiency. 
 
B. Review on Jigsaw 
The researcher discusses the six points in the review of Jigsaw 
namely the definition of cooperative learning, the characteristics of 
cooperative learning, the definition of Jigsaw, the procedure of jigsaw, the 
advantage and disadvantage of jigsaw. 
1. The Definition of Cooperative Learning 
Cooperative learning is one of teaching method which is 
commonly used in the process of teaching and learning. Cooperative 
learning offers that students‟ interaction and it is students-centered. In 
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cooperative learning students must exchange their knowledge and 
opinion. Cooperative is working together to accomplish shared goals. 
Within cooperative activities individuals seek outcomes that are 
beneficial to themselves and beneficial to all other group members. 
According to Slavin(1991: 287) cooperative learning refers to 
instructional methods in which students work together in a small group 
to help each other to learn. 
2. The Characteristics of Cooperative Learning 
From the definition above, it can be conclude that cooperative 
learning has its own characteristics. According to Orlich (2007:274): 
a. Uses small groups. Each group consists of three, four, or five 
students. 
b. Focuses on tasks to be accomplished. Together with the team-mate, 
they should work hard to finish the tasks successfully. 
c. Requires group cooperation and interaction. The students work as 
team. They should work cooperatively and interact with each other. 
d. Mandates individual responsibility to learn. Besides as the team-
mate, each student is also asked to have the responsibility 
individually. It supports division of labor, because in cooperative 
learning, sometimes each student has each own job in team, and 
she/he must responsible with his/her job. 
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3. The Definition of Jigsaw 
Jigsaw model  is  under  the cooperative  learning.  Cooperative  
learning  is  a teaching learning process model which gives the 
opportunity for  the  students  to  cooperate  with  other  students  in  
systematic  tastes  (Lie  in  Isjoni, 2008:  16)). Cooperative  learning  is  
a set  of  instructional  models  in  which  student work  in  mixes  
ability  groups  to  reach  specific  learning  and  social  interaction 
objectives.   
According to Endang Fauziati (2009: 173), there are many kinds 
of model of cooperative learning. They are Students Achievement 
Division (STAD), Jigsaw, Group Investigation, Structural Approach, 
Team Game Tournament, Team Accelerated Instruction (TAI), and 
Cooperative Integrated Writer Reading and Composition (CIRC). In 
this research, the researcher will use jigsaw to teach reading 
comprehension. 
The Jigsaw classroom is originally developed by Elliot Aronson in 
1971 in Austin, Texas, and  was  considered  effective  in  increasing  
positive  educational outcomes.  In  the  original  Jigsaw,  each  member  
of  a  group  was  assigned  a different part of material. Then all the 
students from  different groups who had the same learning material 
gathered together and formed an “expert group” to discuss and 
communicate with each other until they all mastered the material. Later, 
the students returned back to their home group to teach the material  to 
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other members of their group  (Mengduo  &  Xiaoling, 2010: 113).  
Furthermore,  Jigsaw  technique  places  great  emphasis  on  
cooperation  and  shared responsibility  within  groups.  The  success  of  
each  group  depends  on  the participation of each individual in 
completing their task. This means the Jigsaw technique effectively 
increases the involvement of each student in the activity. 
According to Miftahul Huda (2012: 118) Jigsaw is the model of 
teaching learning where the students are set up in teams; each team 
member is responsible for mastering part of the learning material and 
teaching that part to the other team members. Jigsaw makes the students 
learn their friends by exchanging the information. Besides, jigsaw is 
model learning technique of cooperative learning, with students learn in 
small group consist of four or five person, diverse inter ability, 
cooperative in positive interdependence and responsible to present the 
task for each member. 
4. The Procedures of Jigsaw 
According to Miftahul Huda (2012: 120-121), the procedures of 
Jigsaw are as follows: 
a. Students are devided into several group where the member of a 
group consists of 4 – 5 students .The group should be diverse in 
terms of gender, ability. It is called home group 
b. Topic is given to the students in text form and each student has 
accountability to study it 
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c. Each member from different group has responsibility to study the 
topic and then the students read and discuss  the text and find some 
information in the text in their group. It called expert group. 
d. After each student comprehended the text, then the students comes 
back to the home group to explain other member about the material 
that has been studied in expert group. At the end of the session, 
gives an assessment to them. 
From the explanation above, it can be concluded that jigsaw 
is a technique in which the students learn in group form, and each 
member has different member, then she/ he shares the information 
to complete all information to others.  
5. The Advantages and Disadvantages of Jigsaw 
The  following  as  the  advantages  and  disadvantages  of  using  
jigsaw cooperative learning:  
a. The advantages of  Using jigsaw  
1) Jigsaw  creates  positive  learning  environment  and  implies  
more individual responsibility, encourages cooperation and 
peer teaching. 
2) Jigsaw can  be integrated into a number of classroom activities 
that are structured so that everyone does not have to read an 
entire work or even segments from the same work. 
3) Jigsaw model is under cooperative learning method. CL is a 
model of teaching and learning process where the activities 
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and the classroom focuses on the students as the central of the 
teaching learning process (Lei, 2008: 55).  
4) One  of the  characteristics  is that  it  fosters  positive  
interdependence  by  teaching students to work and learning 
together in a small –group setting (Orlich, Harder, Callahan, 
and Gibson, 1998: 274).  
5) The student centered as the core of the teaching and learning 
process or in other words jigsaw model makes the students as 
the central activities in the classroom (Isjoni, 2008: 57). It 
makes the teacher becomes a facilitator in the classroom (Lei, 
2008: 55). 
6) Jigsaw is adaptable to a wide variety of curricular settings, and 
teachers will find it useful in a number of respects. 
7) Jigsaw  involves  discovering  processes  in  applying  findings  
and contributes  to the development of the higher order 
thinking skills, such as  analysis,  synthesis,  and  evaluation  
as  well  as  elements  of argumentation and critical thinking. 
 
b. disadvantages  of  using  jigsaw cooperative learning as follow:    
1) Jigsaw takes much time to organize the group. The teacher 
should make groups that combine the students who have 
different intelligences. Besides, the class situation become 
noisy, so the teacher needs to control the students. 
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2) The problem of dominant learner.  Learners quickly realize 
that the group runs more effectively if each  students  is  
allowed  to  present  her  or  his  material  before  question  and 
comments  are  taken. 
3) If the group setting is too big, it will make the group less 
effective in working among the member (Soejadi in Isjoni, 
2008:55) 
4) If students don‟t get into their group quickly enough or read 
their initial texts quickly enough, it will run out of time. 
 
C. Review on Small Group Discussion 
1. The Definition of Small Group 
According to Oxford Advanced Learners Dictionary (2000: 568) 
group is a number of people or things that are together in the same 
place or that are connected in some way. Most experts agree that group 
is a number of people that it consists of more two people interacting 
with each other (Stewart L, 2004:157). 
Based on the statement above it can be said that group is number 
of people when it consists of more two people interacting with each 
other, with or without an assigned leader in such a way that each person 
influences, and is influenced by another person in the group.  
2. The Application of Small Group Discussion  
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According to MctCrorie (2006:4), states that the procedure of small 
group discussion is as follow:  
a. Preparation stage  
1. Setting the goal of  teaching learning  
2. Setting the problem in brief  
3. Considering student‟s characteristic  
4. Preparing outline of discussion; problem; timing; setting; rule. 
5. Preparing the facilitation of discussion; material; decided and 
monitor setting; preparing; equipment needed.  
b. Action stage 
1. Stating the goal of teaching learning  
2. Stating the topic of discussion 
3. Explaining the procedure 
4. Dividing the group of discussion 
5. Doing discussion 
c. Closing stage 
1. Giving students chance to present their result of discussion 
2. Giving students chance to respond 
3. Giving feedback 
4. Summarizing 
3. The Advantages and Disadvantages of Small Group Discussion 
The  following  as  the  advantages  and  disadvantages  of  
using  Small Group Discussion:  
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According to Harmer (2004: 117), small group discussion has 
advantages as follows: 
a. Increase the amount of talking for individual students. 
b. Personal relationships are usually less problematic; there is also a 
greater chance of different opinions and varied contributions. 
c. It encourages broader skill of cooperation and negotiation  
d. It promotes learner autonomy by allowing students to make their 
own decision in the group without being told what to do by the 
teacher. 
The disadvantages are as follows: 
1) It likely to be noisy. 
2)  Not all students enjoy it since they would prefer to be the 
focus of the teacher‟s attention rather than working with their 
peers. 
3) One members of the group can dominate the discussion 
4) Shy learners may refuse to become involved or may need a 
great deal of encouragement to participate. 
5) Individual  may  fall  into  group  roles  that  become  
fossilized,  so  that  some  are passive whereas others may 
dominate. 
6) Groups can take longer to organize; people move around the 
class, can take time and be chaotic. 
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D. The Review of Recount Text 
1. The Definition of Text 
Based on Collins Discovery Encyclopedia (2005: 32), text is a 
book prescribed as part of a course of study. Text is the original exact 
wording of a book (as a distinct from a revision or translation). 
According to McGraw-Hill Dictionary of  Scientific  &  Technical  
Term  (2005: 24),  text  is  the  part  of  a  message  that conveys  
information,  excluding  bits  or  characters  needed  to  facilitate 
transmission of the message. Meanwhile  according  to The  Great  
Soviet  Encyclopedia  (1970-1979 : 18), text is a work that is printed, 
written, or in oral form; a work of literature or folklore; or any written 
work.  In linguistics, text is a sequence of several or many sentences 
constructed in accordance with the rules of language. A text‟s 
coherence is the result of both grammatical and semantic factors. 
Grammatical links within a text include agreement of verbal tenses or 
moods in contiguous sentences,  the  use  of  personal  pronouns  in  the  
third  person  instead  of repetitions of nouns, and the placement of 
articles identifying nouns that have already  been  used  in  the  text.  
Semantically, a text  is  united  by  successive sentences using semantic 
information from the preceding text.  
The word order and  intonation  of  a  sentence  may  depend  on  
their  role  within  the  text  as  a whole, and in particular within the 
confines of a paragraph. A sentence may begin  with  the  same  
38 
 
 
 
significant  work  or  noun  that  concluded  the  preceding sentence. 
More broadly, a text in the linguistic sense is any sequence of words (in 
semiotics, any sequence of signs) constructed according to the rules of a 
given language system. In this sense, the devising of rules for 
constructing a text corresponding  to  a  given  meaning ( according to 
the pattern “meaning text”) represents the basic aim of linguistics 
research. 
2. Kinds of Text  
There are four skills in English, namely; listening, speaking, 
reading, and writing. All of the skills are developed from various types 
of genre-based texts: description, report, recount, procedure, 
explanation, and exposition (Santoso, et al., 2011: 24).   
 
1) Description 
Description  is a  factual  text  used  to  describe  particular  
living  and  nonliving  things.  The  generic  structure  of  
description  are  identifying  the things  and describing  parts.  The  
language  features  are  spatial  relation (moving  from  parts  to  
parts),  reference  items,  conjunction, parallel structures, and 
degrees comparison. 
2) Report 
Report  is  a  factual  text  used  to  describe  general  living  
and  non-living things. The language features of report are spatial 
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relation (moving from parts  to  parts),  temporal  relation,  logical  
relation,  reference  items, conjunction,  noun  phrases,  verb  
phrases,  adjective  phrases,  and  parallel structure. 
3) Recount 
Recount text is a text that tells about past experience for the 
purpose of informing or entertaining. The generic structure of a 
recount consists of orientation, event, re-orientation. The language 
features of recount text are simple past tense, temporal sequence, 
action verb, time signal, auxiliary verb and modal auxiliary, linking 
verb, and focus on specific participant. 
4) Procedure 
Procedure  is  factual  text  designed  to  describe  how 
something  is accomplished  through  a  sequence  of  actions  or  
steps.  The  generic structures  of  procedure  are  goal/purpose  and  
series  of  steps  oriented  to achieving  the  goal.  The  language  
features  of  procedure  are  temporal conjunctive  relations  and  
temporal  conjunctive  markers. Procedure uses simple present 
tense and often imperatives. It also uses of material clauses and 
action clauses. Procedure is used for generalized human agents. 
5) Explanation 
Explanation  is  factual  genre  used  to  explain the  
processes  involved  in natural  and  social  phenomena. 
Explanations  answer  the  questions  why, how, what, causes, what 
40 
 
 
 
happens/if. The generic structures of explanation are a generalized 
statement of the phenomenon to be explained, the details of how 
and why set out in a series of logical steps, in paragraphs, until the 
explanation is completed. The language features of explanation are 
logical sequence,  time  relationships,  cause/effect,  timeless  
present  tense,  action verbs,  passive  verbs,  non-human  
participants,  general  nouns,  use  of pronouns, and conjunction. 
6) Exposition 
Exposition  is  a  factual  text  used  to  put  forward  a  
point  of  view  or argument.  The  social  function  of  exposition  
is  to  persuade  the  reader or listener that the fact is the case. The  
generic structures of  exposition are thesis,  argument, and re-
iteration.  The  language  features of explanation are  focus  on  
generic  human  or  non-human  participants,  use  of  simple 
present tense, use of relational processes, use the internal 
conjunction to state argument, reasoning through casual 
conjunction or nominalization. 
According to English syllabus, genres of the text that are 
taught in eighth grade of junior high school are recount and 
narrative. The researcher focused on recount text only. 
3. Definition of Recount Text 
There  are  several  definition  of  recount  text  from  several  
language  experts. Mark  and  Anderson  (1957 : 24)  explained  that  
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recount  is  a  piece  of  text  that retells past events, usually in the order 
in which they occured. Its purpose is to provide  the  audience  with  a  
description  of  what  occured  and  when  it  occured. Another 
definition according to Hornby (2003: 20) “ recount text is one kinds of 
story genre, recount tells somebody about something especially 
something that you have experienced”.Hyland (2003: 20) in his book 
Second  Language Writing  also  mentioned  the purpose of recount text 
is” to reconstruct past experiences by retelling events in chronological 
sequences”.  
Based  on  the  explanation  above,  it  can  be  concluded  that  
recount  text  is  a genre text tells about something occurred in the past 
in a chronological sequence. The purpose of recount text is to inform or 
entertain the readers about past events. 
4. Types of Recount Text  
Mukarto  and  Sudjatmiko  (2007: 62)  determined  that  there  
are  three types of recount text which are:  
a. Personal recount  
A  recount  text  which  retell  an  experience  in  which  the  writer  
was personally involved. The purpose of a personal recount are to 
inform, entertain the audience (listeners or readers), or both. 
b. Factual recount  
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Factual recount is a list or record of a certain event, such as news 
story, eye witness,  news  report, report  of  a  science  experiment,  
police  report,  andhistorical events).  
c. Imaginative recount  
Taking on an imaginary story such as.a day in the life of a Roman 
save, how I invented ... and etc 
d. Procedural Recount 
Procedural  recount  is  a  kind  of  recount  that  recording  the  
steps  in  an investigation  or  experiment  and  thereby  providing  
the  basis  for  reported results or findings. 
 
e. Literary Recount 
Literary  recount  is  a  kind  of  recount  to  retell  a  series  
of  events  for  the purpose of entertaining. 
The type of recount text which was used in this research was 
personal recount. 
Personal recount is a spoken or written account of an event or 
experience that the writer or speaker was personally involved in. 
Personal recount can come in different forms (personal letters, 
autobiographies, and diary entries). When we write personal recount, 
there are three important language features to keep in  mind; 
Personal recount  uses  first person  pronouns  (I,  me,  myself,  
mine, my/singular, we, us,  ourselves,  ours, our/plural), It  also  uses  
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time connector (during, when, then, until) and verbs in the simple 
past tense, Personal recount text  consists  of  orientation  (setting  of  
place,  time,  scene,  atmosphere,  and introduction of characters), 
body (series of events in chronological order), and conclusion(Jarrod 
Nooh, 2012: 8). 
Below is the example of recount text about „Personal 
Experience‟ 
My Busy Holiday 
On  April  16th,  2010,  I  thought  this  would  be  a  great  
holiday  for  me because that was the holyday for Muslim people. I 
was so tired about the study, so I guessed this time I could get full 
refresh anyway. However, the fact said the other way. 
First,  like  an  ordinary  daughter,  I  had  to  get  up  early 
morning helping  my  mother,  of  course  after  I  prayed.  Then  I  
did  my  chores, cleaned  up  my  room,  and  spread  out  my  bed  
under  the  sun  ray.  I  was really in danger if my mom knew that my 
room was messy. So, I made it as soon as possible. 
Second, my aunts called me in the afternoon. I did not meet 
them for a long time and that was the way I kept for hours to talk 
with them. After that, unpredictable my neighbor visited me. She 
asked my help finishing her homework. At last, the time was running 
and I just remembered that I had a lot of homework. I got mad, 
confused and regretful why I did not check  my homework  before. 
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Therefore,  I  did  my  homework  until  2:00 a.m. the next morning. 
I did not feel this was holiday instead of I had to work hard and got a 
long ship with my homework. 
(Takenfrom:www.caramudahbelajarbahasainggris.net/2013/09/5-
contoh-recount-text-bahasa-inggris-terbaru.html) 
 
5. The Generic Structure of Recount Text  
Boardman  (2008: 287)  stated  that  the  steps  for  constructing  
of  written recount text are: 
1. Setting  or  orientation.  This  paragraph  provide background  or  
basic information that is needed by the reader to understand the 
text. It conveys about what happened, who was involved, where it 
happened and when it happened. It is called on orientation. 
2. List of events. This part presents events in chronological order.  
This part can be written in several paragraphs. Time conjunctions 
or time connectives are used here such as, first, second, then, after 
that, finally, and so on.  
3. Reorientation. It functions as  the  closing  statement. In this  part,  
the  writer  gives  a  personal comment, impression or evaluative 
remark regarding with the explained events. 
6. Language Features of Recount Text  
Boardman (2008:287) the language features usually found in a 
recount: 
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a. Use of nouns and pronouns to identify people, animals or things 
involved. 
b. Use of past action verbs to refer the events. 
c. Use of past tense to located events in relation to speaker`s or 
researcher`s time. 
d. Use conjunctions and time connectives to sequence the event. 
e. Use of adverb and adverbial phrases to indicate place and time. 
f. Use of adjectives to describe nouns. 
 
E. Previous Study 
The other researchers have made research dealing with reading 
comprehension and the use of Jigsaw. In this case, the researcher presents 
two previous studies dealing with her research. The first entitled” Improving 
Reading Comprehension Using Jigsaw (A Classroom Action Research of the 
eighth grade studentsofMTs N Tinawas Nogosari in Academic Year 
2012/2013), written by Dwi Purwanti from the English Department of 
Tarbiyah and Language Faculty of State Islamic Institute of Surakarta. In 
this research, the writer conducted a classroom action research in two 
cycles. The students‟ mean score in the pre test, post 1, and post test 2. The 
students‟ mean score in the pre test was 59.55. It increased to 70.68 in the 
post test 1 and became 83.41 in the post test 2.  Therefore, it can be 
concluded that jigsaw can improve the students‟ reading comprehension. 
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The second research entitle” The Effectiveness of Team Game 
Tournament to Teach Students’ Reading Comprehension at The Eighth 
Grade of MTs Muhammadiyah Tempurrejoin The Academic Year 
2014/2015, written by Aan Lestari from Islamic education and teacher 
training faculty of state Islamic institute of Surakarta. In this research, the 
writer method was experimental study. The writers‟ result of the research 
shows that there is a significant difference in reading recount text 
achievement between students who are taught by using team game 
tournament and those are taught using direct method. It can be seen from the 
independent t-test is 4,039, t table for n= 65 in level of significant α = 0,05 
is 1,997. Because t>ttable (4,039>1,997) for level significant of 0, 05, H0 is 
rejected. While the result of the paired sample t-test shows that t= 13.144 is 
higher than t table = 2.034 or 13.144>2.034. It means that the team game 
tournament is more effective to teach students‟ reading recount text. It can 
be applied as technique in teaching reading recount text of junior high 
school students especially for the eighth students of MTs Muhammadiyah 
Tempurrejo because the students can understand more about the text and 
catch the message. 
From the previous studies above, it can be seen that those researcher 
have similarities in this research. Both of them are classroom action 
research and experimental research focused on teaching reading 
comprehension. The difference of this research is the first that related with 
the use of Jigsaw technique. It showed that there was an improvement in 
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reading comprehension by using Jigsaw and the design is Classroom Action 
Research. While in the second related with the teaching reading 
comprehension, it showed that there is significant different from students‟ 
reading comprehension taught using Team Game Tournament and taught 
using direct method. The design is experimental. 
 
F. Rationale 
Based on the explanation above, teaching students‟ reading 
comprehension using jigsaw means that the teacher used jigsaw in the class 
to teach reading comprehension in recount text. the jigsaw contributed as 
the teaching technique to help the teacher convey the material easily. It was 
expected that the material could be received by the students easily too. 
It can be assumed that jigsaw is more effective to could catch the 
students‟ attention, so it was expected that they felt more interested in 
learning the material. Hence, they would be able to analyze the text easily. 
  
G. Hypothesis 
Based on the theory above, the hyphotesis of the research are 
formulated as followed:  
Ha ( alternative hypotesis): There is a significance different between 
the students reading comprehension taught using Jigsawand taught using 
Small Group Discussion. 
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Ho (nol hypotesis): there is no significant defferent between the 
students reading comprehension taught using Jigsaw and taught using 
Small Group Discussion. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
 In this chapter, the researcher discusses five points. It includes the research 
design, the setting of the research, the population, sample and sampling technique, 
the data collecting technique, and the data analysis technique. 
A. The Research Design  
According to Sugiyono (2008: 106) states that there are four 
experimental designs, there are pre-experimental, true-experimental, quasi-
experimental and factorial design. This research used experimental design 
with the form of quasi-experimental design. It is in line with Budiono 
(2003: 8) who states that the purpose of quasi-experimental is to get 
information which the informant has predicted with experiment that it is 
impossible to control and manipulate all relevant factors. The reason of 
choosing this type method is because the setting did not allow the control 
and manipulation of the relevant variables.  
Sugiyono (2008:114) puts forward that quasi-experimental design is 
characterized by several things. It has both pre test and post test. It has 
experimental and control group. In order to know the difference of those 
two groups, this study used the non-equivalent control group design of the 
experimental research. This design is similar with pretest-posttest control 
group design, however in this design the experimental class and control 
class is not chosen randomly.  
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The model of pre-test and post test design is as follow: 
 
 
 
Key:  
E: Experimental class 
C: Control class 
O1: Pre-test 
O2: Post-test 
X: Treatment  
The research dealt with two variables. They are Jigsaw technique 
and reading comprehension. The Jigsaw represented the independent 
variable and the reading comprehension as the dependent variable. In this 
research, the researcher wanted to know whether there is a significant 
difference in English reading comprehension between the students who 
taught using jigsaw technique and those who taught using Small Group 
discussion at the eighth grade students of MTs N Gondang. So, there were 
two groups‟ namely experimental group and control group. Experimental 
group was the class who taught by Jigsaw Technique and control group was 
the class who taught by another technique, the technique was Small Group 
Discussion. 
 
 
E: O1 X O2 
C: O1  O2 
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B. Setting of the research  
In conducted the research, the researcher should decide the place of 
the research and the time of the research. 
1. Place of the research 
This research was carried out at MTs N Gondang. It is located 
onGondangBaruTelp.(0271)887086, Gondang, Sragen 57254. 
2. Time of the research  
The research was conducted at the eighth grade students of MTs 
N Gondang in the academic year of 2015/2016. This research was carry 
out on March up to October 2016. 
 
Table 3.1 the schedule of the research. 
No Activity Month 
March May June July Aug Sep Oct  
1. Preparation 
of thesis 
proposal 
       
 
2. Try out 
       
 
3. Pre test and 
post test  
      
 
4. The 
collecting of 
data 
       
 
5. The 
analyzing 
data 
       
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C. Population, Sample, and Sampling  
1. Population  
The population of this research was the eighth grade students of 
MTs N Gondang in academic year 2015/2016. There wereeight classes 
with 32 students for class VIII A until VIII H.The total numbers of 
students were256 students. The researcher used two classes as the 
sample. They were the experimental class and control class. 
2. Sampling technique  
According to Arikunto (2006:133) sampling is the way of 
drawing a sample in the research. Sampling technique is the technique 
in taking samples in population. 
Arikunto (2006: 139) stated that purposive sampling is the one 
of the sampling by drawing out the sample based on the certain 
purpose. The researcher used this technique because of some factors, 
i.e. the limitation of time, budget, etc 
The researcher used purposive sampling technique in taking the 
sample, because the time allocation was limited and the researcher had 
to choose the classes that are balance in English subject. The researcher 
used the both class comes from the eighth grade of 8B and 8C with the 
total number sixty four students because the researcher viewed that both 
class can represent the population there.  
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3. The sample  
According to Arikunto (2006: 131) sample is a part representative 
population of the research. Sugiyono (2010: 62) stated that sample is a 
part of the total and characteristic which is has by the population. The 
samples which are taken must be representative.  
The sample of the research consisted two classes of the eighth 
grade students of MTs N Gondangin the academic year 2015/2016. The 
first class was 8B as experimental class was taught using Jigsaw while 
the 8C as control class was taught using small group discussion. 
 
D. The technique of collecting data 
In collecting the data, this researcher used test. A test is used to 
examine and measure the qualities of someone or the knowledge or abilities 
of someone. Syakur (1999: 5) states that a test is a systematic procedure for 
observing one‟s behavior and describing it with the aid of numerical device 
or category system. The test is pre-test and post test that was tasted in 
control and experimental group and the form of the test an objective test in 
the form of a multiple choices type. 
Before doing the test, the researcher did try out first. The result of 
the try out test then is analyzed to know the instrument‟s validity and 
reliability and to know whether any of items should be revised or not. 
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1. Validity of the Test Instrument 
The validity of the test refers to what it aims to measure. 
Purwanto (2012: 123) says that a test is valid, if it measures that 
becomes the purpose of measuring variable that is examined accurately. 
Dealing with validity, the researcher used item validity from product 
moment formula. The formula is as follows (Purwanto, 2012: 127):  
   = 
 ∑    ∑   ∑  
√  ∑    ∑      ∑    ∑    
 
Where: 
    : The validity coefficient of the instrument 
N : the number of the test item 
X : the score in the test item 
Y : the total score 
The test items are valid if r obtained is higher than r table or ro>rtand 
invalid if r obtained is lower than r table or ro<rt. 
   = 
 ∑    ∑   ∑  
√  ∑    ∑      ∑    ∑    
 
 = 
                
√                              
 
= 
    
√            
 
= 
    
√        
 
= 
    
      
 = 0,578  
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2. Reliability of The Test Instrument 
According to Atikunto (2006: 196), Reliability refers to the 
consistency or stability of the scores obtained from a test. In this 
research, Alpha Cronbach formula is used to examine the reliability of 
the test instrument. The formula is as follows: 
 
 
 
Where: 
11r   : Alpha Cronbachreliability coefficient 
k   : The number of test items 
Ʃ  
  : The number of item variance  
  
   : Total variance 
        
The instrument is reliable if r obtained is higher thanr table or 
ro> rt and unreliable if r obtained slower thanr table or ro< rt. 
r11=(
 
   
)    
    
   
 
= (
  
    
     
  
  
  
= (1, 02) (1- 0,112) 
= 1,018 
= 1 
 
 
56 
 
 
 
 
E. Technique of Analysis Data 
To prove the hypothesis, the scores of experimental and control class 
were analyzed the first was unit analyzing. It includes mean, modus and 
median.  
1. Unit analyzing 
a. Mean 
Mean is average that obtained from the sum of all score and 
divide with the total of the individual. The formula to obtain the 
mean in this research is as follows: 
 
Me= 
∑  
 
 
Where: 
Me  :  mean 
∑    : Thesum of all the score 
N  : the total of individu 
b. Modus  
Modus is a score of group which has a biggest frequency. 
To calculate modus, the formula used is: 
 
Mo = b+p (
  
     
) 
Where: 
Mo : Modus 
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B : the interval class limit with the biggest frequency 
P : the interval 
b1 : frequencyinthe modus class reduced the frequency 
oftheclosest of interval classbefore 
b2 : frequencyinthe modus class reduced the frequency 
oftheclosest of interval classbefore 
c. Median 
Median is a score who limits a half of frequency in under 
distribution from the upper distribution. The formula used is: 
Md= b+p (
 
 
   
 
) 
Where:  
Md  : median 
b  : under limit 
p  : the interval 
N  : total of the data 
F  : the sum of all frequency before median class 
f  : the frequency of median class 
2. Pre-requisite Test 
Before testing the hypothesis, normality and homogeneity 
should be examined in this phase. The normality test is to know the 
normal distribution of experimental and control class whereas 
homogeneity test is to know whether the population has homogeneity or 
not. 
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a. Normality Test 
Normality  test  is  implemented  to  find  out  whether  the  
class  have normal distribution index or not.In this research, the 
normality testused theKolmogorov-Smirnovformula. the formula is 
as follows: 
   ∑
       
 
  
 
   
 
Where:  
  : Value of Chi-Square 
fo: frequency of the observations result 
fh: the expected frequency 
k: the amount of interval class 
b. Homogeneity Test 
Homogeneity  test  is  implemented  to  investigate  whether  
two  groups have  same  variance  or  not.  This research was using 
One Way ANOVA, the formula as follows: 
 
   
   
   
  
Where: 
F : Sandard for ANOVA 
Sb : Between group varians 
Sw : Within group varians 
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    ̅            ̅            ̅    
  
   
 
And  
 
     
                              
   
 
 
Where:  
N : Sum of students 
Xn : Average of student‟s score 
Sn
2 :
 Group varians
 
    
3. Hypothesis Testing 
To prove the hypothesis, the researcher has to follow the steps, 
namely: the test was done in both groups, experimental andcontrol 
group; the result of the test was scored by usinganalytic scale; the 
means score of the two groupsweredetermined; and the two means were 
compared by applying independent sample t-testformula. Independent 
sample t-test was used to differentiate if the students‟ result 
ofstudents‟reading comprehension in recount text by using Jigsaw 
technique and using Small Group Discussion was significant or not.The 
formula is: (Sugiyono, 2010: 181) 
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t= 
     ̅̅ ̅̅ ̅̅ ̅̅ ̅̅
√
 
  
 
 
 
  
 
Where: 
S
2
= 
        
          
 
         
 
Where: 
 ̅ :  The mean score of the experimental group 
 ̅ :  The mean score of control group 
   : The number of the experimental group 
   : The number of the control group 
s : standard deviation 
   : Variance 
If the obtained score is higher than t-table score by using 5% 
alpha of significance, Ho is rejected. It means that Ha is accepted: 
“There is a significant difference in reading Comprehension  
betweenthe experimentaland control group.
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CHAPTER IV  
RESEARCH FINDING AND DISCUSSION 
 
This chapter presents the research finding and discussion of the data that 
were collected during the experiment research. 
A. Research Finding 
The result is divided into four discussions as follows: the description 
of the data, normality and homogeneity test, hypothesis test, and the 
discussion. 
1. The Description of the Data 
The data presented are the result of the reading test. It includes 
the mean, mode, median, standard deviation, and frequency 
distribution, then it is followed by histogram and polygon. 
Based on the analysis, the description of the data were divided 
into four groups, they were as follow: 
a. The data of reading comprehension pre- test of the students for the 
group taught using jigsaw (pre-test experiment) 
b.  The data of  reading comprehension pre- test of the students for the 
group taught using small group discussion (pre-test control) 
c. The data of reading comprehension post-test of the students for the 
group taught using jigsaw (post-test experiment) 
d. The data of  reading comprehension post-test of the students for the 
group taught using small group discussion (post-test control) 
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 The data of each group were presented as below: 
a) The data of reading comprehension pre- test of the students for the 
group taught using jigsaw (pre-test experiment)  
Descriptive analysis of the data pre-test experiment showed 
that the score was 50 up to 90. The mean was 69.47, the mode was 
73.13, the median was 69.33 and the standard deviation was 95.57. 
The frequency distribution of the data pre-test experiment can be seen 
in the table 1. Histogram and polygon were presented in the figure 1.  
Table I. Frequency Distribution of Pre-test in Experiment Class 
Class limit fi xi fixi 
50-56  3 53.5 161 
57-63 8 60.5 484 
64-70 6 67.5 405 
71-77 9 74.5 671 
78-84 4 81.5 326 
85-91 2 88.5 177 
Sum 32 426.0 2223 
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 Figure I. Histogram and Polygon Data Pre-test in Experiment Class 
b) The data of reading comprehension pre- test of the students for the 
group taught using small group discussion (pre-test control) 
Descriptive analysis of the data pre-test control showed that 
the score was 47 up to 87. The mean was 66.91, the mode was 63.61, 
the median was 65.4 and the standard deviation was 74.46 the 
frequency distribution of the data pre-test control can be seen in the 
table.  Histogram and polygon were presented in the figure 2.  
Table 2. Frequency Distribution of Pre-test in Control Class  
Class Limit fi xi fixi 
47-53 3 50.5 151.5 
54-60 6 57.5 345 
61-67 10 64.5 645 
68-74 5 71.5 357.5 
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75-81 6 78.5 471 
82-88 2 85.5 171 
Sum 32 408.0 2141 
   
 
Figure 2. Histogram and Polygon Data Pre-test in Control Class 
 
c) The data of the reading comprehension post- test of the students for 
the group taught using Jigsaw (post-test experiment) 
Descriptive analysis of the data post-test experiment showed 
that the score was 67 up to 95. The mean was 82.63, the mode was 
83.17, the median was 82.50 and the standard deviation was 41.53. 
The frequency distribution of the data post-test experiment can be seen 
in table 3. Histogram and polygon were presented in the figure 3. 
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Table 3. Frequency Distribution of Post-test in Experiment Class 
Class Limit fi xi fixi 
67-71 2 69.5 139 
72-76 4 74.5 298 
77-81 8 79.5 636 
82-86 10 84.5 845 
87-91 6 89.5 537 
92-96 2 94.5 189 
Sum 32 492.0 2644 
 
 
Figure 3. Histogram and Polygon Data Post-test in Experiment Class 
 
d) The data of reading comprehension post- test of the students for the 
group taught using small group discussion (post-test control) 
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Descriptive analysis of the data post-test control showed that the 
score was 53 up to 87. The mean was 70.81, the mode was 66, the 
median was 68.1and the standard deviation was 57.98. The frequency 
distribution of the data post-test control can be seen in the table 4.  
Histogram and polygon were presented in the figure 4. 
Table 4. Frequency Distribution of Post-test in Control Class 
Class Limit fi Xi fiXi 
53-58 3 56 168 
59-64 7 62 434 
65-70 10 68 680 
71-76 1 74 74 
77-82 6 80 480 
83-88 5 86 430 
Sum 32 426 2266 
 
  
Figure 4. Histogram and Polygon Data Post-test in Control Class 
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B. Normality and Homogeneity test 
Before the data was analyzed, normality and homogeneity test must 
be done. The normality test means knowing that the sample was in normal 
distribution, and the homogeneity test means knowing that the data were 
homogenous. Each test was presented in following section. 
1. Normality Tests 
Test of normality was used to find out whether the data of 
control and experimental group which had been collected from the 
research come from normal distribution or not. The result computation 
of Chi-quadrate (X
2 
score) was compared with table of Chi-quadrate 
(X
2
table)by 5% alpha of significance. If X
2
score< X
2
table means the data 
that spread of research result was distributed normally.  
No Data 
The 
Number of 
sample 
Chi-
quadrate 
(X
2 
score) 
Chi-
quadrate 
(X
2
table) 
Alfa 
(α) 
Distributio
n of 
population 
1 
Pre-test 
Experiment 
32 12,467 18,493 0,05 Normal 
2 Pre-test Control 32 11,352 18,493 0,05 Normal 
3 
Post-test 
Experiment 
32 4,516 18,493 0,05 Normal 
4 Post-test Control 32 13,530 18,493 0,05 Normal 
 
Tabel 5. Normality Tests 
The test results of the variable distribution normality in 
reading comprehension from the experiment group (post-test) X
2 
score= 
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4,516; and control group post-test (X
2 
score) = 13,530 was lower than 
X
2 
table = 18.493.  
From the table above, it can be seen that the data of both 
experimental group and control group are in normal distribution. 
2. Homogeneity Test 
Test of homogeneity was done to know whether the sample of 
the research came from population that had same variance or not. In 
this study, the homogeneity of the test was measured by comparing 
the obtained score (F score) with F table. Thus, if the obtained score F 
score was lower than the F table or equal, it can be said that the H0 was 
accepted. It means that the variance was homogeneous. 
No Data 
The 
number of 
sample 
Fscore Ftable 
Alfa  
(α) 
Verb 
1 
2 
Experiment 
Control 
 
32 
32 
 
1.39 3.30 0.05 Homogeny 
 
Table 6. The homogeneity test 
 Based on the result of calculation above, it can be seen that the F 
score (1.39) was lower than F table (3.30) at the level of significance () 
0.05%. Therefore, it can be concluded that both experimental and control 
group did not have any differences. The result showed both groups had 
similar variants (homogenous). 
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C. Hypothesis Testing 
Hypothesis test can be done after the results of normality and 
homogeneity test were fulfilled. The test was done using independent 
sample t- test. Ho was rejected if t count t table. It means that there was a 
difference. The procedure of t-test was drawn as follows: 
1. Seeking Mean 
a. Mean Experiment  
 ̅   
  
 
= 82,63 
b. Mean Control 
 ̅  
  
 
       
2. Seeking Variance 
a. Ekperiment Group 
S
2
= 
∑         ̅  
   
 
= 
    
  
       
b. Control Group 
S
2
= 
∑         ̅  
   
 
= 
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3. Seeking sum of variance 
n1= 32  ̅1= 82.63   
 = 41,53 
n2 =32  ̅2= 70,81   
 = 57.99  
df= (32+32) -2= 62 
  
S
2 
= 
        
          
 
         
 
= 
                       
  
 
=
              
  
 
=
      
  
 
=√      
= 7.05 
After finding the “S”, we had to measure t-test as the next step. 
4. Seeking t 
  
 ̅   ̅ 
√
 
  
 
 
  
 
  
      
           
√
 
  
 
 
  
    
 
  
     
√
 
  
 
 
  
    
  
=  6.698 
5. Conclusion: 
Ha was accepted because t count t table (6.6981.764) for 
significance level of 0,05. Therefore, it showed that there were any 
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significance differences of reading comprehension between the students 
taught using Jigsaw and those taught using small group discussion in 
teaching reading comprehension at the eighth grade students of MTs N 
Gondang in the Academic Year 2015/2016. 
 
D. Discussion 
The data were obtained from the students‟ average score of reading 
comprehension in recount text. They were pre-test and post-test scores from 
the experimental and control group. The average score for experimental 
class was 69, 47 (pre-test) and 82, 63 (post-test). The average score for 
control group was 66, 91 (pre-test) and 70, 81 (post-test). The following was 
the simple table of pre and post-test students‟ average score. 
Table IV.1 The Pre-test and Post-test Students‟ Average Score of the 
Experimental Control group. 
No Group The Average 
percentage of Pre-test 
The Average 
percentage of Post-test 
1 Experimental 69,47 82,63  
2 Control 66,91 70,81 
 
Based on the result on the table above, the data shows that the 
result test in experimental class was higher than result of test in control 
class. It can be said that teaching the student to read comprehensively 
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using jigsaw technique was more effective than small group discussion. It 
worked especially for the eighth grade students of MTs N Gondang.   
a. Condition of the Students in Control Group. 
In this research, class 8Bas control group became source of the 
data. In the control group, they were not given a new treatment in a 
teaching learning process. They were given usual treatment. They 
were taught using small group discussion. By indentifying some parts 
and tenses of recount text in teaching learning process, the teacher had 
used small group discussion that could not improve the ability of 
students in reading comprehension of recount text. The students could 
not enjoy practicing their skill in reading because they only identified 
those text without practice. It was proven by the control group‟s 
average in the post-test (70,81) which was lower than the 
experimental group (78,14). 
b. The Condition of the students in Experimental Group 
1) The analysis of reading comprehension done by the students 
before treatment (pre-test) 
In the pre test, the ability of the students in reading 
recount text was low. Pre-test was conducted before the 
treatment. As the result of pre-test, it was known that the students 
faced many difficulties in reading recount text.  There were 
unfamiliar Vocabularies used in the text.  Therefore,   the students 
had  to  open  the  dictionary  every time  they  found difficulty. 
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The ability of the students in translating was in low level. They 
faced many difficulties when they had to translate the sentences 
that produced good meaning to answer the question. The other  
students  also  found  difficulty  about  how  to  answer  the  
question efficiently. To minimize  the  number  of mistakes done 
by the students in  their reading text, the researcher helped the 
students found  the problem of their text.  
2) The analysis of Reading Comprehension done by the students 
After Treatment (Post-test) 
Based  on  the  analysis  about ability of the students,  it  
was  found  that their ability in reading was better than before 
getting treatment. In the treatment, the students conducted Jigsaw 
technique in learning recount text. They tried and learned to 
translate the sentences to produce good meaning. Sharing the 
problem, idea, and solve the problem related to difficulties of 
reading were good and relevance to the topic. The difficulties that 
can be shared are vocabulary, grammar, comprehending the text 
and the  way they  translate the paragraph. It is because the 
technique can make students to be active learner, then the time 
can be use optimally. 
Hence, it can be showed that the Jigsaw as the technique 
in teaching of reading comprehension on recount text was 
effective. It was proven by the average score of the students in 
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experimental group. There score was  higher  than  control  group.  
By considering post  score of the students  after  getting  
treatment,  the  teaching  of  reading comprehension in  recount 
text using Jigsaw as technique was better than small group 
discussion. The T-test was obtained from the data was Tvalue 6.698 
higher than Ttable 1.763. 
It can be said that jigsaw is a technique that has good 
effect in reading comprehension process. Besides, it influences 
the achievement of reading comprehension done by the students, 
especially at the eighth grade students of MTs N Gondang. The 
explanation above recommends the result of the research that 
there was significant difference of reading comprehension 
between students taught using jigsaw and those taught using small 
group discussion. In other words, teaching of reading 
comprehension using jigsaw was more effective than small group 
discussion. 
Jigsaw  model  is  more  effective  than  Small group 
discussion.  Jigsaw    is under  Cooperative  Learning  (CL)  
method.  Cooperative  Learning  is  a  model  of teaching and 
learning process where the activities and the classroom focus on 
the students as the centre of the teaching learning process (Lei. 
2008: 55). According to Slavin (1991: 287) cooperative learning 
refers to instructional methods in which students work together in 
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a small group to help each other to learn. The student-centered  is  
the  core  of  the  teaching  and  learning  process  or  in  other  
words jigsaw model makes the students became the central 
activities in the classroom (Isjoni.2008: 57). They have to be 
more active in the teaching and learning process. Besides, 
teaching of reading comprehension in experimental class using 
jigsaw can encourage the students to be more interested and 
motivated. Jigsaw as a teaching technique can create interesting 
and enjoyable situation in teaching of reading comprehension of 
recount text. It makes the teaching and learning process in the 
classroom more systematic and variety. It can avoid the learners 
bored. Moreover, it makes the students easier to understand the 
material that was given. It can be seen on average score of the 
students in experimental class which the result was better than 
students in control class.  
Jigsaw  technique  will  also  make  the  students  more 
interested  in  joining  the  teaching  and  learning  process  
especially  in  reading comprehension. Interest gives big influence 
to the students to improve their reading competence. In learning 
activity, interest  determines  one‟s  success.  Hurlock (1956:   
402) stated that interest provides a strong motivation to learn. It is 
supported by Abraham (1964: 188) who stated interest is the 
major factors in any learning situations. It is a motivation to learn. 
76 
 
 
 
Srihastuti (1981: 3) also supported the same idea, she stated that  
learning  process  involves  someone‟s  interest. Without having  
interest, one will not succeed in learning. From those statements, 
it can be said that interest has  an  important  role  in  influencing  
learning  activity  which  includes feeling, attention, satisfaction, 
motivation, and pleasure. If the students have high level of 
interest they will have high interest to read many texts that the 
teacher gives to them. Jigsaw technique makes the students who 
have high interest in reading more active in joining the teaching 
learning process. 
Based on the computation of the t-test, it showed that t value 
6.698 was higher than ttebel 1.763. It is because tvalue> t table (6.698 
>1.763) for level significant of 0,05, Ho was rejected and Ha was 
accepted. It means that there was a significant difference in using 
Jigsaw technique of reading comprehension at the eighth grade 
students of MTs N Gondang in Academic year 2015/2016. 
Moreover, the students taught using group Jigsaw have better 
score in teaching reading comprehension on recount text than 
those who were taught using Small Group Discussion.  
Djahiri (2006: 27) explains that the selection of learning 
method which appropriate to the objective of curriculum and 
student potency is the basic ability and skill that should be 
possessed by the teacher. It is based on the discussion that the 
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ability of the teacher in choosing learning method or technique 
will affect the success and outcome of the students. It is because 
learning technique and the technique that the teacher uses 
affecting the quality of teaching-learning process. It can be seen 
that Jigsaw is a technique that has good effect in teaching reading 
comprehension of recount text, especially, for the eighth grade 
students in MTs N Gondang.  
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CHAPTER V 
CONCLUSION, SUGGESTION, AND IMPLICATION 
 
This chapter presented the conclusion, suggestion and implication of the 
research. 
A. Conclusion 
The result of this research shows there is a significant difference in 
teaching reading comprehension between the students who are taught using 
Jigsaw and those who are taught using Small Group Discussion. It can be 
seen from the mean score of both class is different. The mean score of 
reading comprehension in experimental group is 82, 63 while the mean 
score of reading comprehension in control group is 70, 81.  
The data analysis, the result of independent t-test is t value 6.698 
higher than t table 1.763, because t-test result tvalue> t table or (6.698 > 1.763). 
It shows that there is a significant difference of the students' in teaching 
reading comprehension between students  who are taught using Jigsaw and 
those who are taught using Small Group Discussion  in MTs N Gondang, 
especially at the eighth grade. 
Moreover Jigsaw is a technique that has good effect in teaching 
reading comprehension on recount text process. Besides, it influences the 
teaching reading comprehension of the students, especially at the eighth 
grade students in MTs N Gondang. The explanation above recommends the 
result of this research that there is a significant difference of reading 
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comprehension in teaching between students who are taught using Jigsaw 
and those who are taught using Small Group Discussion. In other words, 
teaching reading comprehension on recount text using Jigsaw is more 
effective than Small Group Discussion. 
 
B. Suggestion 
In this research, the researcher would like to offer some suggestions 
to improve the ability of students in reading comprehension in order to get 
better result.  
1. For the teachers 
Correct on choice of teaching technique or method which can 
make the teaching and learning process not only run well but also 
interesting and enjoyable. Enjoyable teaching and learning activities 
will help students receive the material more effectively and efficiently. 
It will also makes the teacher more focusing on the necessary things 
needed for the class. Jigsaw is a method which will lead students to be 
more active and enthusiastic. It can increase the interest of the students 
toward learning reading. They are motivated to give the best 
performance and support their team to get best score. For the reason, it 
is recommended to the teacher to apply it in their class. 
2. For the Students 
Jigsaw is an attractive technique which can be used for reading 
comprehension activities. It is helpful in teaching and learning process 
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in the classroom. Jigsaw is also useful in group discussion to 
understand the material and share their ideas or opinion. In the final 
meeting of the study, there is a discussion for the students expected they 
can compete with their friends. Therefore, the researcher suggests that 
all students should learn. 
3. For the Other Researchers 
In this study, Jigsaw is effective method or technique to teach 
reading comprehension of recount text. Thus the other researcher can 
do further research by applying some other variables. The result of this 
research can be used as an additional reference for a similar research 
with different variables or in different research design. 
 
C. Implication 
Based on the conclusion above, Jigsaw technique can be applied in 
teaching learning process to improve the ability of the students in reading 
comprehension. It is proven that the Jigsaw is more effective to teach 
reading comprehension than Small Group Discussion. In this class 
presentation phase, the students can pay attention to understand the material 
given by the researcher. Followed by team study, the students are divided 
into four students and they discuss the topic together (expert group). Then 
they share what they have learned to their members (home group). 
Therefore, the Jigsaw technique makes the students more active. It can 
increase the students' interest toward learning reading. They are motivated 
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to give the best performance and support their team to get the best score. 
Thus, they become more active because they want to be the best. 
 
